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Abstract

This study explores the application of GPT-3.5-turbo for item generation and translation
in non-cognitive educational assessments, specifically focusing on the University Belonging
Questionnaire (UBQ). The UBQ, designed to measure university students’ sense of belong-
ing across three dimensions, was expanded to include a new dimension on peer relationships,
and translated into Chinese using GPT-3.5-turbo. A total of 25 new items, including those
for the new dimension were generated and translated into Chinese, out of which 14 items
passed the expert review. Psychometric analyses of the expanded and translated UBQ
were conducted to evaluate reliability, internal structure, and external validity. The results
demonstrate that the UBQ, with its new and translated items, maintains strong reliability
and satisfactory internal structure, although the new items introduced some noise. Correla-
tion analyses with the general belongingness scale revealed moderate associations with the
acceptance dimension but weak associations with the overall scale. The study highlights
GPT’s potential in efficiently expanding and translating non-cognitive assessment tools.
This work addresses crucial needs in educational assessments and provides a foundation for
future advancements in item development and translation.

Keywords: Item Generation, Item Translation, University Belonging Questionnaire, Non-
Cognitive Assessment, Large Language Model

1. Introduction

The growing integration of large foundation models, such as GPT-3.5, into educational
assessment offers significant potential to streamline traditionally labor-intensive tasks like
item generation and translation (Brown, 2020; Devlin, 2018; Wilson, 2023). While these
models have been extensively studied for cognitive assessments, their application to non-
cognitive measures remains relatively unexplored (Gierl and Haladyna, 2013; Kurdi et al.,
2020). This gap is particularly important as non-cognitive factors, such as students’ sense of
belonging, are critical for predicting academic success and well-being (Slaten et al., 2018),
and also non-cognitive factors are by nature less well defined as compared to cognitive
factors thus posing more challenges on creating a sound measurement tool(Humphries and
Kosse, 2017).

This paper investigates the use of GPT-3.5-turbo in automating the generation and
translation of items for the University Belonging Questionnaire (UBQ), a tool designed to
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measure students’ sense of belonging within an academic institution (Slaten et al., 2018).
We evaluate the model’s effectiveness in generating new items, translating English items
into Chinese, and focus on the evaluation from the psychometric perspective. Using the
processes illustrated in Figure 1, the key research questions for this work are:

e RQ1: Do non-cognitive assessment items generated by GPT preserve satisfactory
psychometric properties(i.e., reliability and validity) as established in the original
UBQ tool?

e RQ2: Do non-cognitive assessment items translated by GPT have cultural adaptabil-
ity, and if so, to what extent?

2. Related Work

2.1. University Belonging Questionnaire

Belongingness, recognized as a fundamental human need, is regarded as a deeply ingrained
motivation for individuals (Allen et al., 2022). In educational settings, a sense of belonging
has been shown to play a crucial role as a non-cognitive construct that positively contributes
to students’ success (Vargas-Madriz and Konishi, 2021). The UBQ was developed to mea-
sure university students’ sense of belonging, providing a standardized tool for use across
studies and disciplines in higher education (Slaten et al., 2018). The UBQ employs a four-
point Likert scale ranging from strongly disagree to strongly agree and consists of 24 items,
as detailed in Appendix A. Analyzed by explanatory factor analysis, the questionnaire
can be divided into three dimensions: university affiliation (12 items), university support
and acceptance (8 items), and faculty and staff relations (4 items). The total UBQ had
an internal consistency of a = 0.94, the three subscales had o = 0.92 for university affili-
ation, 0.85 for university support and acceptance, and 0.88 for faculty and staff relations.
Three subscales showed small to moderate correlations: university affiliation with univer-
sity support and acceptance (r=0.65), university affiliation with faculty and staff relations
(r=0.47), and university support and acceptance with faculty and staff relations (r=0.48)
(Slaten et al., 2018).

The UBQ is selected for this study for several reasons: (1) the sense of belonging is
an essential non-cognitive factor in educational environments, making the UBQ a widely
used tool (Ahn and Davis, 2023); (2) there is a strong need for further item development,
particularly regarding the faculty and staff relations dimension; (3) the absence of a dimen-
sion addressing peer relationships, which are critical in shaping students’ sense of belonging
(Gowing, 2019); and (4) the UBQ, originally developed in English, requires translation into
other languages (e.g., Chinese) to extend its applicability to broader populations.

2.2. Automatic item generation

Items form the backbone of educational assessments, playing a pivotal role in evaluating
knowledge and skills. Practitioners increasingly face pressure to expand item banks to en-
sure test security, accommodate diverse respondent populations, and keep pace with social
and technological changes (Kaat et al., 2019; Xie et al., 2014). However, item develop-
ment remains a costly, time-intensive, and labor-heavy process (Wilson, 2023; Lane et al.,
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2016). Consequently, automatic item generation (AIG) has emerged as a promising solution
for scaling item production (Gierl and Haladyna, 2013). Common AIG methods include
syntactic and semantic approaches, rule-based systems, templates, and statistical methods
(Gierl and Haladyna, 2013; Yao et al., 2012). Template-based AIG, for example, may keep
the core structure of an item while altering key terms related to the measured construct.
As a natural language processing (NLP) task, AIG has seen the increasing application
of large language models (LLMs) in educational assessments, yielding promising results in
generating items, particularly for cognitive assessments (Laverghetta Jr and Licato, 2023;
Attali et al., 2022; Lee et al., 2023; Bhandari et al., 2024). The majority of this research
focuses on generating cognitive items, while the generation of items for non-cognitive con-
structs, such as social-emotional skills and attitudes (e.g., sense of belonging), remains
underexplored (Farruggia et al., 2018). Yet constructing a non-cognitive assessment might
be a harder problem since there is usually no clear structure and standardization for the
factors being measured (Humphries and Kosse, 2017). Given the well-documented impact of
non-cognitive factors on students’ future success (Kautz et al., 2014; Carneiro et al., 2007),
there is a pressing need for more research into non-cognitive item generation using LLMs.
Furthermore, examining the psychometric properties of generated items is critical, as valid
measurement depends on the coordination of multiple items or even multiple dimensions.

2.3. Item translation

Item translation is essential for assessments administered to respondents who speak lan-
guages other than the one used during item development. For example, most items for the
Programme for International Student Assessment (PISA) are initially developed in English,
requiring extensive translation efforts to support the international scope of the assessment
(OECD, 2024). While LLMs have demonstrated strong translation capabilities (Radford
et al., 2019), translation for educational assessments demands a higher standard of accuracy
and cultural adaptation.

Traditionally, forward and backward translation has been the gold standard for cross-
cultural item translation (Brislin, 1970). This method involves translating items from the
source language into the target language, followed by a back-translation into the original
language by an independent translator. Comparing the back-translation with the original
text allows for the identification of discrepancies, which can then be resolved through re-
visions. Despite its widespread use, this method is time-consuming and costly, as it often
requires professional translators. Moreover, the quality of translations depends heavily on
the translator’s skill, motivation, and attention to detail (Ozolins et al., 2020). In this con-
text, LLMs offer the potential for efficient, contextually accurate translations, providing a
scalable alternative to traditional methods.

3. Methods

3.1. Item Generation and Translation

We employed GPT-3.5-turbo for both item generation and translation tasks, as it was the
most up-to-date version of GPT at the time of the study. For item generation, we used
the default settings for temperature and Top P. The system component setup, shown in
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Figure 1: The process adopted in this research to expand and translate the UBQ

Figure 2, included specifying the role of GPT, defining of meaning of the four dimensions,
and providing guidelines for item generation. Using the prompt template shown in Figure
3, GPT was instructed to generate five items for each existing dimension and 10 items for
the new peer relationship dimension. The prompt included the 24 existing items to support
few-shot learning and reduce the likelihood of duplicate items. In total, GPT generated 25
new items on four dimensions.

You are an expert in college students' belongingness.

The sense of university belonging is defined as the extent to
which students feel personally accepted, respected, included,
and supported in the university. It has four dimensions: (1)
University affiliation: a perceived sense of membership to the
university that includes pride about demonstrating that one is a
part of a large group; (2) University support and acceptance: an
individual's perception of feeling supported and accepted
unconditionally by the university; (3) Faculty and staff relations:
a sense of acceptance and affirmed value from university
employees specifically; (4) Peer relations: being accepted,
included, and supported by their peers, including, roommates,
friends, classmates, and club members in the university.

The purpose of item development is to assess college
students’ sense of belonging to their universities with a special
focus on college life and the characteristics of college students.
It will be used by educational researchers, university staff, and
educational officials.

<—| Define the role of GPT

Give the definitions of the
sense of university belonging
and each dimension that GPT
should refer to when
generating items

State the requirements,
including the item
characteristics and potential
users

Figure 2: System instruction for GPT as an item generator

After generating the items and conducting an initial expert review, we used GPT to

translate all items into Chinese. For this task, we defined GPT’s role based on the criteria
we use when hiring human translators in prior projects (see Figure 4). To leverage few-
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Please design <insert1> items for the dimension of <i

2> <—{ Instruction for designing items

Note that you have developed 24 items and need to create more
to expand the item bank. Below are the items that have been Avoid duplicates of existing
developed and you might refer to but avoid overlapping when items

creating new items.

1. | feel that a faculty member has valued my contributions in
class.

2. My university environment provides me an opportunity to
grow.

3. | have university-branded material that others can see.

4. | tend to associate myself with my school. - —
5. | would be proud to support my university in any way | can in ‘—1 Provide existing items

the future.

23. | feel that a faculty/staff member has appreciated me

24. | feel that a faculty member has valued my contributions in
class

Figure 3: An item generation prompt template

You are a professional translator, who is fluent in both Chinese )
and English. You are familiar with Chinese culture, especially Define the role of GPT

college life in China. In addition, you have some
understanding of the process of psychological and educational
assessment.

You will be asked to translate an English psychological scale -
into Chinese in an accurate, readable, and succinct manner. « State requirements

Be careful accuracy > readability > succinct.

Maintain a formal tone and list the translated items in the form

of columns. Specify output tone and

formats

Figure 4: System instruction for GPT as an item translator

Please translate the following English items from the University Belonging

Questionnaire into Chinese - Insiniction farransizting

items

Here are some examples of translations for the general belonging scale:
When | am with other people, | feel included => ZFFNE{h A FE—iEAT,

HERACEEHETN—R . :
| have close bonds with family and friends. => Fe53 AFIRAE S RET Provide axemples

| feel like an outsider. => BEFHECH BN
| feel as if people do not care about me. => FERIE il A FHEATET R

Translate the following items:
| take pride in wearing my university's colors.
| tend to associate myself with my school.

One of the things | like to tell people is about my college.

. . . ltems to be translated
| feel a sense of pride when | meet someone from my university off
campus.

| feel that a faculty/staff member has appreciated me
| feel that a faculty member has valued my contributions in class

Figure 5: A item translation prompt template
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shot learning, in the prompt (see Figure 5), we provided GPT with example translations
from a similar scale, the General Belongingness Scale (Malone et al., 2012), which had been
translated by human experts and validated in the Chinese context (Hu and Tan, 2024).

3.2. Expert Review

A group of experts with experience in educational assessment and cross-cultural studies in
both the U.S. and China were invited to review the items. They first evaluated whether the
original 24 items fit the Chinese context, resulting in the removal of four items (A01, A06,
A08, and F04). For example, item A01, “I take pride in wearing my university’s colors,”
was removed because most Chinese universities do not have official colors.

Next, the experts evaluated the newly generated items. For the existing dimensions, they
selected the top three items from the five generated by GPT. For the new peer relationship
dimension, they chose five items from the 10 generated. This ensured that each dimension
would contain at least five items for subsequent psychometric analysis. The experts also
reviewed the quality of the translations and provided minor suggestions for improvement,
which were implemented while retaining the majority of the GPT-generated content.

After the expert review, 20 original items and 14 new items were retained, resulting in
a final scale of 34 items in Chinese.(see Appendix B).

3.3. Psychometric Analysis

We followed the Standards for Educational and Psychological Testing (American Educa-
tional Research Association and on Measurement in Education, 2014) to gather evidence
for the psychometric properties of the revised UBQ. This includes reliability, validity evi-
dence related to content, internal structure, and external variables. Content validity was
ensured during the expert review, while the remaining evidence was gathered through psy-
chometric analysis using respondent data.

Data Collection. We collected responses from 318 college students in China using the
expanded and translated UBQ. To assess external validity, we also administered the General
Belongingness Scale (Malone et al., 2012), given its conceptual similarity to the UBQ.

Psychometric Model. The Partial Credit Model (PCM), a polytomous extension of
the Rasch model, was used to assess the psychometric properties of the expanded and trans-
lated UBQ. As shown in Equation (1), the PCM describes the probability of a categorical
response as a function of the respondent’s trait level (i.e., the four dimensions of UBQ in
this study) and the difficulty of the item. Given that the UBQ contains four dimensions,
we employed a four-dimensional PCM.

exp[Xi_o(0pa — 0iz)]

Plyy; = (0, 0;) = —° ,
(yp ZE‘ pd 7') E?;O[expzzzo(epd - (5Zk)]

x=0,1,...,m; (1)

where p, i, z, and d index respondent, item, category(i.e., the category respondents choose
for the Likert scale item), and dimension, respectively; and y, 6, and § denote observed
responses, respondents’ latent traits, and item-by-category difficulty, respectively; m; rep-
resents the maximum scores of item 3.



ENHANCING NON-COGNITIVE ASSESSMENTS WITH GPT

Reliability was quantified using both the Expected A Priori (EAP) reliability coefficient
from the PCM and Cronbach’s a. A Cronbach’s « value of 0.70 or higher is generally
considered acceptable for low-stakes assessments (Tavakol and Dennick, 2011).

The internal structure was assessed using the correlation coefficients among the UBQ
dimensions, item fit statistics, and a Wright map. Correlation coefficients were derived
from the multidimensional PCM, and we expected the new dimensions to show similar
correlations to the existing ones. Item fit was evaluated using information-weighted fit
(infit) statistics, which measure the degree of deviation between observed and expected
scores. An infit of 1.0 is ideal, with values between 0.5 and 1.5 being acceptable. Values
below 0.5 indicate artificially inflated reliability, while values above 1.5 suggest the item
distorts measurement (Linacre, 2002, 2011). At the measurement level, the Wright map
visually aligns respondents’ latent trait estimates with item thresholds, with well-spaced
cut points indicating a strong internal structure.

For external validity, we calculated Pearson correlation coefficients between the latent
trait estimates from the UBQ and the General Belongingness Scale. Given the conceptual
similarities and differences in context, we anticipated moderate correlations between the two
measures. The General Belongingness Scale consists of 12 items on a 7-point Likert scale.
We calculated the scores for each dimension and total scores after reversing the rejection
items.

4. Results
4.1. Reliability

As shown in Table 1, the expanded and translated UBQ, generated with the assistance of
GPT, demonstrated satisfactory reliability across the entire scale as well as within each
individual dimension. While the reliability of the newly added dimension(0.90), Peer Re-
lationship, is slightly lower than that of the original dimensions, it still meets acceptable
standards. Moreover, the GPT expanded and translated scale, improved the reliability
of the original scale(aw = 0.94, adjusted a = 0.96, while corrected by Spearman-Brown
formula) to 0.98.

Table 1: Reliability of the new UBQ

Dimensions Cronbach’s o EAP reliability
UBQ 0.98 0.96
University affiliation 0.94 0.91
University support and acceptance 0.94 0.88
Faculty and staff relations 0.91 0.83
Peer relationship 0.90 0.80

4.2. Evidence Related to Internal Structure

Correlation among Dimensions. The correlation matrix presented in Table 2 shows
moderate correlations(i.e., 0.81-0.87) between the four dimensions, reflecting both shared
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characteristics in measuring university belonging and the specific focus of each dimension.
This indicates a reasonable internal structure, with the dimensions complementing one
another while assessing distinct aspects of belonging.

Table 2: Correlation coefficients among the dimensions within the UBQ expanded and
translated by GPT

University
affiliation University support
and acceptance Faculty and staff
relations Peer
relationship

University affiliation 1

University support and acceptance 0.86 1

Faculty and staff relations 0.87 0.86 1
Peer relationship 0.87 0.85 0.81 1

S11n-
S10n
509n -
508
307 A
506
5051
504
503 A
502 1
501 A
P05n
P04n
PO3n
PO2n4 ! !
POind | ! ItemStatus
Fornd | !
FOBn7 !
FOsn- ! ' Old
FO34 :

F02
FO1 4
A15n+
A1dn
A13n
A12
A11
A10
A09 4
AOT7
AD5
AD4
AD3
AD2

New

ltem

0.50 0.75 1.00 1.25 1.50
Infit

Figure 6: Infit statistics for the 34 UBQ items
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Infit. The item fit statistics, presented in Figure 6, show that all 34 UBQ items fall
within the acceptable range of infit values (0.5 to 1.5), indicating good item fit overall. How-
ever, it is noteworthy that the infit statistics for many items, particularly the new items
generated by GPT, are generally lower than 1.0. This suggests that while GPT can effec-
tively generate and translate UBQ items, the model tends to introduce some measurement
noise, leading to slightly inflated internal consistency.

Wright Map. The Wright map, shown in Figure 7, provides a visual representation of
the item distribution and latent trait levels of the respondents. Clear cut points are evident
for most items, supporting the internal structure of the scale. However, two items, A09
from the original UBQ item pool and P05n generated by GPT, deviate from the expected
pattern, suggesting potential issues in their measurement alignment. Overall, the Wright
map demonstrates a satisfactory internal structure, even for the items generated by GPT.

Dim1 Dim2 Dim3 Dim4

Cat2
Cat2

Respondents

Cat2
cat2 Cat2 CatZatz cat2 cat2 -2
Cal Cat2 Cat}
Yeatz cat2 Cat2
CatXatlo,to
cat2 cat2 cat2 catz) cat2
catzat2 Catzcatz al Cat2
cat2 Cat2 at2 ~ -4

Figure 7: The Wright map

Diml : University affiliation; Dim2 : University support and acceptance;

Dim3 : Faculty and staff relations; Dim4 : Peer relationship

4.3. Evidence Related to External Variables.

As shown in Table 3, the four dimensions of the UBQ exhibit moderate correlations with
the acceptance dimension of the General Belongingness Scale, indicating a meaningful re-
lationship between the two constructs. Interestingly, there is also a slight, yet notable,
correlation between the UBQ dimensions and the rejection dimension of the General Be-
longingness Scale. This result was unexpected but could be explained by the overlap in the
social-emotional skills required to navigate both belonging and rejection experiences in uni-
versity settings (Allen et al., 2021). In other words, students with strong social-emotional
skills are likely to be sensitive to both feelings of belonging and rejection in their academic
environment.
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The UBQ dimensions also show a weak association with the total score of the General
Belongingness Scale, though this correlation(i.e., range between 0.27 and 0.34) is lower
than anticipated. This might suggest that while both scales assess related constructs, the
contexts in which they operate (general versus university-specific belonging) may account
for the weaker overall correlation.

Table 3: Correlation coefficents between the UBQ and the General Belongingness Scale

University
affiliation University support
and acceptance Faculty and staff
relations Peer
relationship
Acceptance 0.74 0.76 0.70 0.77
Rejection 0.15 0.12 0.14 0.09
General Belongingness 0.28 0.32 0.27 0.34

5. Conclusions

Using the UBQ as a case study, we demonstrated GP'T’s potential in expanding and translat-
ing items for non-cognitive assessments, including the introduction of new dimensions. Psy-
chometric analyses confirmed the sound properties of these items, showcasing the model’s
utility in addressing two critical NLP tasks: item development and translation in non-
cognitive assessments. This is particularly significant as the demand for diverse, tailored
assessments continues to grow. Finally, it is important to note that item generation and
translation are the first few steps of the development of non-cognitive assessments, and field
tests and psychometric analyses are needed to guarantee the qualities before broader usage.

However, while the expansion and translation of the UBQ were driven by practical needs,
this study is limited by focusing on a single example. Future research could extend this
work by applying GPT across a broader range of non-cognitive educational assessments.
Additionally, incorporating techniques such as chain-of-thought prompting and comparing
GPT’s performance with other large language models would provide valuable insights for
practitioners in the field of educational assessment.
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Appendix A. 24 Items of the Original UBQ

As shown in Figure 8, there are 24 items in the original UBQ. 12 items assess the university
affiliation; eight items assess university support and acceptance; four items are about faculty
and staff relations.

No. Dimension Item

A01 | take pride in wearing my university’s colors

A02 | tend to associate myself with my school

A03 One of the things | like to tell people is about my college

A04 | feel a sense of pride when | meet someone from my university off campus
A0S | would be proud to support my university in any way | can in the future
ADB University |l have university-branded material that others can see

A07 affiliation || am proud to be a student at my university

A08 | attend university sporting events to support my university

A09 | feel “at home” on campus

A10 | feel like | belong to my university when | represent my school off campus
AN | have found it easy to establish relationships at my university

A12 | feel similar to other people in my major

S01 My university provides opportunities to engage in meaningful activities
S02 | believe there are supportive resources available to me on campus
S03 My university environment provides me an opportunity to grow

S04 sldg;iavoerisei::d My university provides opportunities to have diverse experiences

S05 acceptance My cultural customs are accepted at my university

S06 | believe | have enough academic support to get me through college.
s07 | am satisfied with the academic opportunities at my university

S08 The university | attend values individual differences

FO1 | believe that a faculty/staff member at my university cares about me
F02 Faculty and |l feel connected to a faculty/staff member at my university

FO3 staff relations || feel that a faculty/staff member has appreciated me

FO4 | feel that a faculty member has valued my contributions in class

Figure 8: The Original UBQ items in English

13



XUE Liu XIONG

Appendix B. 34 Items of the UBQ expanded and translated by GPT

As shown in Figure 9, after item generation and expert review, A01, A06, A08, and F04 were
removed to better accommodate the Chinese context. Item names ending with n indicate
the new ones generated by GPT. Chinese translation by GPT is listed in the last column.

No ltem Translation

AD2 | tend to associate myself with my school BIISTEECSFREBRE=R

A03 Qne of the things | like to tell people is about my college HEMBAGERAFNEE

AD4 | feel a sense of pride when | meet someone from my university off campus SRERELYHEREERAZNAR, BR2ES
A0S | would be proud to support my university in any way | can in the future BiESFEFErRENBFERR L URHINHIS SN ASE
AOT | am proud to be a student at my university HAEHCDEXFTAEN—RMESE

AD9 | feel “at home” on campus FEREERGINEER R

A10 | feel like | belong to my university when | represent my school off campus LT ELIRSINERN, HEEE RS —ES
A1 | have found it easy to establish relationships at my university IS, BT REERES

A12 | feel similar to other people in my major HSEANR T I E A RELL
A13n | enjoy participating in university traditions and events. HERE I FRIESFiEa)
Atldn | identify strongly as a student of my university. BSHAERCERY TRERARRE
A15n My university's achievements significantly add to my personal pride. RASRRESTEDES

S01 My university provides opportunities to engage in meaningful activities FEASEE TS SR VIEIIS

502 | believe there are supportive resources available to me on campus FARSIRENERSHEF BER

S03 My university environment provides me an opportunity to grow HAFHREEREE TS

S04 My university provides opportunities to have diverse experiences FOAFEATFEERIS

S05 My cultural customs are accepted at my university BAFESRITUEE

S06 | believe | have enough academic support to get me through college. R EEHEEBREA R TR AR
s07 | am satisfied with the academic opportunities at my university BRIENEANSREEE

S08 The university | attend values individual differences AR AZESIINRER

S09n My university encourages my participation in activities and initiatives. S SRR S S E R R
S10n | feel my personal needs and welliness are prioritized by my university. FRES RN EEEEE T B
S11n |1 think my university gives me the necessary platform to express my views and opinions freely. HEEENSABRER T P EEEAES
FO1 | believe that a faculty/staff member at my university cares about me HiEEESEEIFSSLE

FO2 | feel connected to a faculty/staff member at my university ER SRS RNESRE TRV THE

FO3 | feel that a faculty/staff member has appreciated me HRSASEEHHRIMER
F05n | have found that staff and faculty members are approachable and friendly. FAEMSERAHEAR T RAF Y =
FOBn | feel that faculty/staff members understand and respect my perspective and ideas. o SHEN TR E ST R
FO7n | believe faculty members invest time and effort in my academic journey FEEHIRR T AFNEAREKR N T eHEFnEEh
P01 | feel comfortable and accepted around my classmates in the university. EAFEEFT, BEIEREIER

P02 My fellow students include me in social activities and discussions. FRESET R hEh e 55D
P03 | have trustworthy friends at the university who support me EAFE, BEILMEEIHESTERRER
P04 | feel there is a strong sense of community among my peers in the university. HEAFERR T ERINEE D

P05 My peers help me if | face any difficulties with my academics or university life. WEFAIPERIRgE, FAAEEESEIE

Figure 9: UBQ items expanded and
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ENHANCING NON-COGNITIVE ASSESSMENTS WITH GPT

Appendix C. Survey instruction

FEMREF:
B! BATE o RF o BINE o IRA R, WBIBESM " HAFR .

EERAERRTMEMARZG, BRTRTFMEDEEMUTRE. mALR, BoTL0AR
REATREE TOEEFHMHAEE.

—. BE&:

ATESETHEBEMMFENEE LIE, FIMEFRAL. HEEBBRLRNLEFE TE
BUDAF £ MRS EGHMEE, FAMRMNRSNREMEANBAERRN. HEER
il R

—. HnEE:

FRIBTFEAESBETRENRKS, SRERER. B0EE, 2%, ITERSS. &
B Ky B a) 48t 20-30 4rEh.

=. Syt TaERY R B :

AMRPENABASERGE. NRENREFFRAEHAREAT SR, ThBER
HIREMN, BIbESSsEE, BEEHEAT—S. SBthTTERRERELRE, RINBE
EEMERE. BNETSELFREME,

M. SNETsR TR

ERMME R AR TaRHR R4 MR T,

R, REM:

BRASHFRANMIAFHDERE. SNNSTERETBBRTFERR D, RATHE
R, BARXAMRERNLATREBILEHEBENIAGE.

AN, BEEM:

EU LR T #AMRAXELE, BERERTRESE. F5UES, NRBI{EEAR
B, SUMEARREANIERERY. SHNETSRBIL RS0,

Figure 10: Survey instruction in Chinese
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Dear Student,

Hello! We are researchers from the [Department] of [University Name], and we are inviting
you to participate in the "[Research Study Name]" project.

Before deciding whether to participate, please read the following information as carefully
as possible. If you have any questions, feel free to ask the research team for clarification to
help you make a better-informed decision.

1. Project Overview:

This project aims to understand the daily work, study, and life conditions of teachers and
students. Through a questionnaire survey, we hope to gain insights into the challenges and
experiences of both groups and provide recommendations for improving their conditions
and addressing their issues. We would appreciate your understanding and support.

2. Research Process:

The survey will gather information about your overall status from various aspects, including
basic information, emotions, feelings, and work conditions. It will take approximately 20-30
minutes to complete.

3. Potential Risks of Participation:

The content of this survey poses no risk of harm. If any questions in the questionnaire
make you uncomfortable, you can inform us at any time, skip those guestions, and
proceed to the next section. You may also choose to withdraw from the survey at any time,
and we will respect your decision. Your rights will not be affected.

4, Potential Benefits of Participation:

The information you provide will contribute to research focused on improving the well-
being of university teach|er5 and students.

5. Confidentiality:

Any persanal information you provide in the survey will remain confidential. Your
responses will be securely stored and only used for scientific research. Public reports based
on the research findings will not disclose any personal information.

6. Voluntary Participation:

You are free to inquire about the research at any time and voluntarily decide whether to
continue participating. If you experience any discomfart during the study, you may notify
the research team or choose to withdraw. Your rights will not be affected by this decision.

Figure 11: Survey instruction in Enligsh

16




	Introduction
	Related Work
	University Belonging Questionnaire
	Automatic item generation
	Item translation

	Methods
	Item Generation and Translation
	Expert Review
	Psychometric Analysis

	Results
	Reliability
	Evidence Related to Internal Structure
	Evidence Related to External Variables.

	Conclusions
	24 Items of the Original UBQ
	34 Items of the UBQ expanded and translated by GPT
	Survey instruction



